Pupil premium strategy statement  

This statement details our school’s use of pupil premium funding for the 2025 to 2026 academic year to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.

School overview

	Detail
	Data

	School name
	Edgar Stammers Primary Academy

	Number of pupils in school
	325

	Proportion (%) of pupil premium eligible pupils
	63%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025-26, 2026-27, 2027-28

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Charlie Chambers

	Pupil Premium Lead
	Joanne Brookes

	GLAC Lead
	



Funding overview

	Detail
	Amount

	[bookmark: _Hlk215748712]Pupil premium funding allocation this academic year
	£307545

	Recovery premium funding allocation this academic year
	

	Pupil premium funding carried forward from previous 
years (enter £0 if not applicable)
	

	Total budget for this academic year
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year
	








Part A: Pupil premium strategy plan 
Statement of intent

 As outlined in the academy’s pupil premium policy, pupil premium funding is allocated to support ‘disadvantaged’ pupils. The measure the Government currently uses for this is a child’s eligibility for free school meals.
At ESPA, we hold high expectations for all pupils and believe that every child can thrive and achieve, regardless of their background or the challenges they face. Our vision is rooted in equity, ambition, and opportunity for all. 
We are committed to ensuring that every learner has access to high-quality teaching, a broad and balanced curriculum, and the support needed to overcome barriers to learning.
Our aim is to strengthen provision, enhance the curriculum, and continually improve the quality of teaching and learning to accelerate progress for disadvantaged pupils.
 We recognise that disadvantaged learners often face a range of challenges academic, familial, behavioural, social, and emotional and we engage a wide range of strategies to address these needs effectively. 
All staff understand who our disadvantaged pupils are and how best to challenge / support / develop them according to their individual needs.
 Regularly updated inclusion portfolios and pupil progress meetings that all information relating to pupils’ strengths and areas for development are routinely analysed and understood and that interventions and support can be closely monitored and evaluated. 
Our Pupil Premium strategy includes a focus on targeted group interventions which are implemented to consolidate and extend knowledge, enabling pupils to make sustained progress. Our approach is underpinned by evidence-based research and best practice.
We strive for proportional representation of disadvantaged learners in all aspects of school life, including enrichment and extracurricular opportunities, to ensure that every child benefits from a wide range of experiences beyond the classroom.
Through this work, ESPA is committed to building a culture of aspiration, resilience, and success—where every pupil, regardless of background, is empowered to achieve their full potential and contribute positively to their community.
Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge number
	Detail of challenge

	1
	Attainment in Rec-year 1
Low attainment on entry to EYFS as well as low attainment on transition to year 1 53% across all areas means that accelerated progress needs to be made in both Reception and year 1 to ensure that pupils are in a strong place to access year 1 curriculum and to ensure Key Stage 2 outcomes continue to improve.

	2
	Attainment in Reading

Attainment gap in reading between disadvantaged and non-disadvantaged pupils

Reading at the end of reception 2024-2025 
National 76.2
ESPA 65%
Disadvantaged ESPA 61%

Key Stage 1-2024-2025
 Phonics 80% National ESPA 49%

Year 6 2024-2025
National Reading 75%      ESPA 49%




	3
	Communication and Language
Assessments, observations and discussions indicate that communication, language skills and vocabulary gaps among many disadvantaged pupils.  These are evident from Reception and into key stage 2 these impacts on pupils’ ability to articulate their needs and their learning journey.


28% of disadvantaged pupils demonstrate speech and language complex and or significant SEND needs and 7 disadvantaged pupils have EHCPs. These pupils require significant additional support in order to access learning and make good progress.
 

	4
	Safeguarding

Many disadvantaged pupils and families present with significant safeguarding issues, including parent mental health, domestic abuse, family members in prison, etc. These issues can lead to complex and significant social and emotional difficulties for pupils.

24 families on family first
13 children on CIN


	5
	Attendance 
The attendance of disadvantaged pupils is below National.
89.7% 2024-2025
The gap at the end of 24-25 was -0.2%. Absenteeism is negatively impacting the progress, attainment, personal development and wellbeing of disadvantaged pupils.
Persistent absence continues to be an issue 30.3%

	6
	Cultural capital
Monitoring, including pupil voice and observations, highlights that disadvantaged pupils have fewer opportunities to engage in wider experiences that promote cultural capital and support the growth of aspiration, creativity, and confidence.



























Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved.

	[bookmark: _Hlk155780309]Intended outcome
	Success criteria

	To develop the Oracy skills at ESPA so they can demonstrate the four key skills of the oracy framework (voice 21)


To improve the language acquisition and vocabulary skills of disadvantaged pupils within the within Reception and Key Stage 1.
	Disadvantaged pupils use their voice and participate fully in the curriculum. They can communicate their thoughts, ideas and needs.

This is evident is evident through engagement in lessons, book scrutiny, assessments, assemblies, shows and events

All pupils in Reception and children working below will be assessed using Wellcomm, with regular interventions for those identified as in need to develop communication and understanding to develop oracy.

Early years/year 1 to use the SHREC approach to improving quality interactions during CP to develop language and communication skills.


	Increased attendance / decreased persistent absence of disadvantaged pupils. 

Increased punctuality of disadvantaged pupils. 
	Attendance figures for disadvantaged pupils will be at least in line with National. (Attendance, punctuality, unauthorised absence, persistent absence)
All improvements will be sustainable in that measures implemented are well embedded and understood by all. 

	
To ensure that our vulnerable learners and their families receive timely support to meet their needs and overcome barriers which impact on a child’s education and emotional wellbeing.


	Barriers to learning are removed through timely referrals and early support so that pupils attend school and can thrive and make good progress to be in line with their peers. Families will be well supported by the academy when additional support is required. E.g. Capacity in place to ensure that Family First can be put in place for all those families who need it and parents will be signposted for support.
The social, emotional and behavioural needs or disadvantaged learners are met (evidenced with data tracking tools where applicable) 



	To significantly narrow the gap between disadvantaged pupils and their peers in reading. To improve the number of disadvantaged pupils reaching an age expected level of reading and phonics attainment.


	Attainment of disadvantaged pupils in Reading, will increase across all year groups
  Data will demonstrate a closing of the attainment gap for disadvantaged pupils in writing in EYFS GLD results, Year 1 Phonics, Year 2 SATs (where applicable) and Year 6 SATS.
Pupils who fall behind will receive targeted support to accelerate progress. Interventions addressing specific learning gaps will be implemented and rigorously monitored


	To provide a wide variety of opportunities for pupils to participate in meaningful experiences beyond the national curriculum and ensure proportional representation of our disadvantaged learners
	PP pupils will be proportionately represented in school life – clubs, representative bodies and wider curriculum experiences.














Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £136830.48


	Activity
	Evidence that supports this approach 
	Challenge number(s) addressed

	C.P.D. for all teachers to ensure teaching is good or better in every classroom adapting the Walkthru approach

	Good teaching is the most important lever schools have to improve outcomes for disadvantaged pupils.
 Using the Pupil Premium to improve quality teaching benefits all children and has a particularly positive impact on disadvantaged children.

EEF (educationendowmentfoundation.org.uk)
Metacognition and self-regulation | 

EEF Teaching and Learning Styles https://educationendowmentfoundation.org.uk/education evidence/teaching-learning-toolkit/learning-styles 

Collaborative learning approaches | EEF (educationendowmentfoundation.org.uk)

	1,2,3,5,6

	CPD for teachers/ TA’s to deliver quality phonics/Fresh start
	Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds

 EEF Phonics Toolkit https://educationendowmentfoundation.org.uk/education evidence/teaching-learning-toolkit/phonics
	1,2,3

	Work with RADY (Raising Attainment of Disadvantaged Youngsters) Beacon Schools Project
	The development of an effective pupil premium strategy should be cyclical and be considered an integral part of existing school development planning. A strong, cohesive approach ensures that all staff are responsible for the progress of disadvantaged learner and creates a culture of support Using your Pupil Premium Funding Effectively https://educationendowmentfoundation.org.uk/guidance for-teachers/using-pupil-premium
	all

	Oral language strategies embedded into curriculum approaches
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading Oral language interventions
Effective use of The Write stuff to implement
· explicit teaching of vocabulary.
· Scaffolding pupils’ speaking and listening.
· Modelling high-quality speaking and listening.
· Using dialogical approaches.

 | EEF (educationendowmentfoundation.org.uk)
	1,2,3

	 TAs in Nursery, Reception and Year 1 (all year)
To develop quality interactions using the SHREC approach..

	Pupils in EYFS (and those who leave EYFS without achieving a GLD) rely heavily on high quality interactions with adults to develop their communication and language skills.

Preparing for Literacy | EEF (educationendowmentfoundation.org.uk)

	1, 2, 3,5

	
Phonics lead/English to work across EYFS/ key Stage 1 and 2 to provide additional support and monitor
	
Pupils in KS1 develop language and literacy skills through planned and precise teaching of vocabulary and effective teaching of decoding, fluency and comprehension skills, including the effective teaching of phonics.
Improving Literacy in Key Stage 1 | EEF (educationendowmentfoundation.org.uk)

 Pupils across KS2 are consolidating their literacy skills, building their vocabulary and developing their fluency and confidence as speakers, writers and readers of language.
 Improving Literacy in Key Stage 2 | EEF (educationendowmentfoundation.org.uk)



	1,2,3

	Purchasing of high-quality curriculum resources to facilitate pupil outcomes
	Recommends that spelling is explicitly taught and that diagnostic assessment should focus effort on the spellings that pupils are finding difficult.
 EEF Improving Literacy in KS2 https://educationendowmentfoundation.org.uk/education evidence/guidance-reports/literacy-ks2 

Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds 
EEF Phonics Toolkit https://educationendowmentfoundation.org.uk/education evidence/teaching-learning-toolkit/phonics EEF

 Mastery Learning https://educationendowmentfoundation.org.uk/education evidence/teaching-learning-toolkit/mastery-learning
	1,2,3,5

	
	
	

	
	
	
























Targeted academic support (for example, tutoring, one-to-one support structured interventions) 

Budgeted cost: £170715.44

	Activity
	Evidence that supports this approach 
	Challenge number(s) addressed

	Continue to develop WellComm Strategies throughout Re and Key stage 1
Provide regular focused intervention groups using the WellComm program across EYFS-YR1
	EEF Oral Language Interventions https://educationendowmentfoundation.org.uk/education evidence/teaching-learning-toolkit/oral-language-interventions Evidence for Oral Language Interventions +5 months progress per year.
	1,2,3

	Small Group Targeted Tuition EEF Teaching and Learning Toolkit Small Group Tuition has a low cost, higher gain 
	On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.

https://educationendowmentfoundation.org.uk/education evidence/teaching-learning-toolkit EEF Making a difference with effective tutoring https://educationendowmentfoundation.org.uk/support-for schools/making-a-difference-with-effective-tutoring
	1,2,3

	TA’s to deliver focused specific interventions groups weekly for; Literacy – One minute reading, RWInc Fresh Start and RW Inc phonics
	1:1 Tuition & small group work +5 months EEF – Using your Pupil Premium Funding Effectively https://educationendowmentfoundation.org.uk/guidance-for teachers/using-pupil-premium

EEF Teaching Assistant Interventions https://educationendowmentfoundation.org.uk/education evidence/teaching-learning-toolkit/teaching-assistant interventions
	1,2,3

	TA’s to deliver 1-1 with small number of pupils
	On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.

	1,2,3,5,6

	Employment of Behaviour Support services, to include 1- 1 work with pupils and parents and whole staff training sessions.
	Both targeted interventions and universal approaches can have positive overall effects on behaviour. There’s a clear need for school to have consistent and clear behaviour policies that promote positive behaviour in lessons.
Behaviour interventions | EEF (educationendowmentfoundation.org.uk)
	4

	Additional hours of support from Educational Psychologist to support individual disadvantaged pupils with SEND.
	An inclusive school removes barriers to learning and participation, provides an education that is appropriate to pupils’ needs, and promotes high standards and the fulfilment of potential for all pupils.
Special Educational Needs in Mainstream Schools | EEF (educationendowmentfoundation.org.uk)
	4

	1:1 reading with disadvantaged 
pupils three times weekly in 
school focusing on fluency and 
comprehension
	The EEF states that: Pupils require clear and actionable feedback to employ metacognitive strategies as they 
learn, as this information informs their understanding of their specific strengths and areas for improvement, thereby indicating which learning strategies have been 
effective for them in previously completed work. This clear feedback in reading is beneficial.
Feedback | EEF (educationendowmentfoundation.org.uk)
	1 & 4



Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £147,297.58
	Activity
	Evidence that supports this approach 
	Challenge number(s) addressed

	Employment of full time Family Support Worker
	Parents play a crucial role in supporting their children’s learning, and levels of parental engagement are consistently associated with better academic outcomes:
Working with Parents to Support Children's Learning | EEF (educationendowmentfoundation.org.uk)

There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
Social and emotional learning | EEF (educationendowmentfoundation.org.uk)
	4,5

	Family support  and  Walsall EWO to work with parents of persistent absentees.
	DfE’s Working together to improve school attendance - GOV.UK (www.gov.uk) advice. The guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.

Half-termly incentives focusing on behaviour and attendance for pupils. As per behaviour and attendance policies, incentives given weekly, half termly and termly to reward positive behaviour and attendance. Supporting attendance | EEF
	4,5

	1-1 specialist counselling for individual disadvantaged pupils with significant SEMH needs.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
Education Endowment Foundation | EEF
	4,5

	Contingency fund for acute issues.
	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All



Total budgeted cost: ££307545


Part B: Review of outcomes in the previous academic year 
Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2024-2025 academic year.

















Externally provided programmes 
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	N/A
	N/A

	N/A
	N/A




Service pupil premium funding (optional) 
For schools that receive this funding, you may wish to provide the following information:
	Measure
	Details

	How did you spend your service pupil premium allocation last academic year?
	

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A



Further information (optional)
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Part B. Review of Academic outcomes in the previous academic year.
Pupil Premium Strategy Outcomes.
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.
Data -24-25
EYFS GLD

Edgar Stammers Primary Academy
Walsall
National
All
52.5%
66.5%
61.6%

Phonics

Edgar Stammers Primary Academy
Walsall
National
All
47%
78%
89%
Disadvantaged
45%

66.6%

KS2 SATS ALL

ESPA
Walsall
National

ARE
GDS
ARE
GDS
ARE
GDS
Reading
65%
22%
74%
28%
75.1%
33.3%
Writing
57%
2%
71%
9%
72.3%
12.8%
Maths
69%
14%
73%
24%
74.1%
26.3%
GPS
70%
33%
73%
30%
72.6%
29.6%
Combined
49%
0%
58%
6%
62.2%
8.4%

KS2 SATS Disadvantaged

ESPA
Walsall
National

ARE
GDS
ARE
GDS
ARE
GDS
Reading
53%
14%


Unavailable
Unavailable
Writing
44%
0


Unavailable
Unavailable
Maths
58%
8%


Unavailable
Unavailable
GPS
61%
22%


Unavailable
Unavailable
Combined
44%
0
48%

Unavailable
Unavailable






Externally Provided Programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England

	Programme
	Provider

	N/A
	N/A

	N/A
	N/A



image1.png
Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery

premium funding.





